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Recursive activitie Recursive reading and wroi ti

view ideas through happen most naturally in a ¢
reading and writing centralized t he me. Addi ti on
er al ways, evaluati student aut hor ed terts as C
and their own idea promotes t he recursive and
responding to peer: nature of reading and writin¢
topic, etc.
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A recursive curricular process means that each t
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text through a different |l ens | ater. Or student
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subsequent class assignments. In a safe and supp
studentsd writing as source texts that ot her st
writing assignments creates an authentic writing
genuine purpose (rhetorical strategi es) . Because
theme (see above), reading and writing take pla
|l inked through that course theme.
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Approach Def i ng¢ Application

Taking t he perspec This is an opportuniity to foc
reader and writer strategi es i n t he classroo
(including student metacognitive activities I i
purposes (to | earn t hitankoud s, and di scussion. St
i deas, t o present identify audience, pur pose,
presentation, to co style/discourse choi:es for
in general to const otherso writing, an for t e
texts. navigating.
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Perspec

Throughout an integrated reading and wrilting cour
the perspective of a reader and from the perspect
the students arendt just working on comprehensio
joining the conversation with -coeastsed)exAsd (phb
student sd own texts that they are writiny are vie
texts for other purposes in the class. AlIl texts

one purpose. Additionall vy, al |l texts (trose that
students are writing) have rhetorical connecti or
style/discour se.
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summary writing, While summary writing is typ
pract|0|ng reading of as an isolated aciivity, i
a particular audi e be. Students can wol k to su
hasndédt read the tex groups and can rev nse each
tifying main ideas summari es. Summar y writing
and topic sentences i mportant way to mak® student
of examples and exp tral part of the coul se.
mor e .

Summary
Di scussi on
Writing

Summari zing text is a key readi-mhgssesdrfaoeggatainan.h
Students must | ocate central themes in a text, id
be able to explain those overriding textual i dea
while this strategy has primarily been associat ec
well to an integrated reading and writing approa
themes and key support helps students to learn w
to |l earn commonly wused writing structures in di
students have experience in these structures, th

and writers in different discourses.
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Met acognition invol Thi-amlkouds, journaling, rubr
and why reading anc i«depth di scussi on of text
wor k and why we emp themsel ves t o integ -ated me
gener al , being abl¢ activities.
processes invol ved
strategies are prog
Di scussi on
VICRBCICRORRAN A0 i mportant part of adopting an | RW approach to
approach with students in all aspects of the cl a
about thinking, involves monitoring how our readi
able to talk about the processes involved. Mor e
considering not only writing activities or readi
strategies work, why we employ them, and when we
be aware of the reading and writing procz2sses th
the relationship and connections between reading
activities in t he cour se and t he rol e they pl
proficiencies.
The Best Practical Advice We Can Offer
As Paul son discussed i n Ifhitst pix dRLi An yweriol ib mcaor ml/ bkepThehicdisxN,e t wor k. ¢ 0 |
search for ATXCRLAO ), a keyiaspedesotoher thengnpRdModvnsiewlgd 5 o n
be used as andsi i ngatdbolb tool One way to think about this is
instructor wuswually has a favorite strategy or activity. that s/
The idea here is not to think about building a reperteitroe of i
turn your favorite reading strate
and your favorite writing activit
With faculty work groups, you mi
your coll eagues about the reading
you already use in class. After vy
with your coll eagues how you coul
reading class strategievserisna.a wr i
Focus on how those writing strate
strategies can contribute to your
of how reading and writing work t
academic |iteracy proficiencies a
adapt those strategies to be used
cl asses
-Dr . Eric Paul son andTexdsd zathetteh -
University
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Threadgi |l is completing her doct
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iscovery and ebkhpemnumenthebenactivities
ocus attention, surface prior knowl edg ¢
bout the topic and the studethdatbes abil i
anagemeayti,ng careful attention to the
tates of | earners in order to maintain
s ianmt eraction ri.ch Ceonlvliarboonrnaetniton bet wee
roups, the instructor, and a lively, c
ommunity of practitle .armthen cfoouwrotrhatpinlgl
n musi c, story, creative movement , and
eep levels and makes | ear nisnugg gneesntoiroanb /4

"’_"""BCD'_"'"'QQ__'O(Q_'U)BQJ_"‘Q_T]

esuggestidessonssushoesdo iseudent so

opic and about themselves and suggest
hinking, and criticakefhiecki ng. pReaflleelcsti
nables students to notice essential el g
ean. I't helps them to recognize potent
heir thinking about themsel vetshanfdadihlei
he insHawcftaocoul ty think about themsel ve
earners powerfully impacts the quality
hemsel ves.

mi

Pi | |

B Playful

3

R

TOoOT DT TZO9 TOTODODOODO NS T WM

OO YL MWODOMDMAO™TITSO TS X Ty OOo

al S o

Di scovery an
Experi mentation
State Management
I nteraction Rich
Environment
Suggesti n & De
suggesti
The Arts
Reflective Practice
Facilitator [/ I nstru
ccess
ver ed
or k f
iar W
Lt AL
f all
ent s?
ACCELERATED eeply
I N ACTI ON: an AL
ud ts practiced JEEEEle
S i on on a Vva a ri
pi i a fAbody
S d as a dis
r a y . Af ter -
as ied their fhe f
O] opinion,

c . and they di way s
pp ting point he ne
g ting stude ¢ and
s i ons (EIl abo for |

d alyzed sev c ma i |

ey ol |l owed wup t res

gu nt to edit

di onal suppor .

X t students se ‘all-y

pics and drafte ar s

ceived feedback, NN

s a (I mpl ement at ISR

rt i pated in a

br f the proce es an

ar nNg (1l ntegr at i
th pi

and

n and



